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Abstract: This study was carried out to investigate reasons of students for not 
speaking in    English speaking classes and the causes of speaking anxiety 
experienced by Turkish and     Bosnian EFL students in language classrooms from the 
perspectives of both learners and      teachers. It was designed in order to find out the 
sources of foreign language anxiety among Turkish and Bosnian students learning 
English as a foreign   language experience in one of the productive skills; speaking. In 
the meantime; Foreign Language Classroom Anxiety Scale (Horwitz et al, 1986) and 
BALLI (Beliefs About Language Learning Inventory) instrument  were used on a 
hundred English language preparation class students of International Burch University 
in Sarajevo to examine whether or not their beliefs about the language learning had 
any effects on their level of anxiety. The students reported that the anxiety they felt 
caused by personal reasons, negative self assessment of ability, high personal 
expectations, self comparison to  other students, and their irrational beliefs about 
language learning; their teachers' manner towards learners and towards their error and 
the teaching  procedures in    speaking  in front of the classroom, making oral 
presentations, studying individually. It is now known that any    teaching and learning 
will be affected by factors beyond the walls of the classroom, and these factors will be 
effective on the motivation of the  learners, their attitude, learning styles and the effort 

they are prepared to make to achieve their goals.  

Data was collected through a questionnaire to collect information about problems 
experienced and suggestions for solving these problems. The relationship and 
structural differences between foreign language speaking anxiety and foreign language 
anxiety were investigated                quantitatively. The data provided from these 
questionnaires were analyzed through SPSS 16.0. The findings of the questionnaire 
indicated that our participants mostly experienced problems related to their content 
knowledge, language proficiency, materials and methods. Solutions  offered by 
students are mostly related to contextual factors, materials and methods, affective and 
personal factors. 

The results of the study offers new insights to teachers and other scholars in 
evaluating many aspects of language learning and teaching indifferent ways and 

inspire them to widen the    spectrum of language learning areas.   

Keywords: Communicative competence, linguistic competence, speaking anxiety, 
TEFL (Teaching English as a Foreign Language), CLT (Communicative Language    
Teaching), ALM (Audio-Lingual Method), L2 (target language). 

1. Introduction 

 Communication is the basic need for mankind since the origin of man. People 
have been fulfilling this need in various ways throughout ages, but the easiest and the 
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most effective way has always been speaking. The primary goal of all languages is to 
aid humans to communicate with each other, to convey their thoughts, to read and to 
write. These can be provided within written language or speaking language. For many 
of English learners, speaking seems to be a great problem. Maybe this does not apply 
when the target language is acquired in the place where it is spoken by the inhabitants. 
Speaking differs from writing, for example, when speaking, learners can make        
modifications in their message they convey by repeating, rephrasing, hesitating,     
starting again and gesturing. Speaking can be regarded as the mode of communication 
which is mostly used to express opinions, transmit information and make impression 
on others. Effective speaking is a skill that should be gained during childhood and 
schools must pay great attention to this skill. Speaking fluency skill brings along some 
facts like correct pronunciation, a wide vocabulary, control of behaviors accompanying 
speaking, knowledge of speaking rules, focusing on the conversation, holding an    
opinion about listeners, pre-knowledge about the subject. The continuity of these facts 
could be achieved through acknowledging the speaking skill. Nevertheless, many   
English language learners often feel stress, anxiety and nervousness learning to speak 
English and they believe that they have a mental barrier against speaking English. 

 Horwitz and Young (1991:XIV), two famous researchers in the area of        
‘language anxiety’ express, “we have truly been surprised at the number of students 
who experience anxiety and distress in their language classes.” Are the factors       
hindering the language learners speaking English socio-cultural ones or linguistic    
factors? What is the reason of their feeling stress and nervous? So the symptoms of 
manifestation of language anxiety will be explained and some effective strategies will 
be brought forward. 

 The major concern of this study, improving speaking skill, is influenced by lots 
of factors such as motivation level, methods and materials used in the classroom, level 
of proficiency, and atmosphere of the setting where the learners are taught, the    
amount of chances for practicing the target language. The strategies applied          
specifically for improving speaking skill occupies a crucial place in this study. The   
purpose of this study is to introduce the construct, theoretical definitions, student-
centered perception and methodological application of foreign language (English) 
speaking anxiety and find the sources of foreign language speaking anxiety that 
Turkish EFL university students experience. The distinction between foreign and 
second     language has been the center of attention in English Language Teaching 
field, which is explained with the quantity of exposed target language input in everyday 
life of        language learners. They hardly get any extra input outside the classroom, 
which is the cause of learners’ insufficiency in speech. The ignorance of speech 
activities stems from some reasons. For instance, learners feel obliged to use it 
outiside the classroom. And, maybe the most crucial one, speech proficiency is ignored 
in most of language tests and exams. Only the learner’s writing abilities are taken into 
account. Naturally, these lead learners to neglect speech.  

 Developing speaking skill is one of the most important aspects in teaching  
second or foreign languages. Speaking can be considered as the mode of            
communication which is mostly used to express opinions, transmit information and  
make impression on others. Students need to speak well in their personal lives and in 
their social  interactions. Our study analyzes the importance of speaking ability and 
communication in English study and also the problems of EFL university students’ 
unwillingness to speak and take part in class discussions. In addition, the ways to   
improve the speaking skill with the help of the teacher in the classroom is also         
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discussed. Learners find it frustrating to speak in class because of their anxiety. 
However, if students have  enough opportunities to practice speaking they can position 
themselves to accomplish a wide range of goals. The study also highlights the         
applications of different  approaches and activities to teach oral communication skills in 
an academic setting and the focus on the importance of the teacher in the process. 

2. Literature Review 

 A Foreign Language does not have immediate communicative functions in the 
society where it is learned. University preparation class students in Turkey do not   
possess the opportunity to practice the linguistic rules of English they learn in       
classroom environment, thus they can be named as Foreign Language Learners.    
Following the critical period, acquiring other languages aside from the mother tongue 
with complete success by the medium of unconscious process is improbable. Adult 
learners who are aware of the supportive effect of well-chosen strategies to overcome 
the difficulties they come across with in due course of speaking English feel more    
secure and relaxed when the time for expressing thoughts, emotions, needs through 
verbal communication comes. 

 The thing that matters in the current trent is the individual so; the teacher and 
the learner roles seem to be reassigned. (Little, 1991, Benson & Voller, 1997 as cited 
in Thanasoulas, 2000) All these novelties have their roots in Communicative Approach 
(Communicative Language Teaching). As communicative language teaching (CLT) 
suggests, in communicative activities there is supposed to be a desire to communicate, 
a communicative purpose, no teacher intervention, and no materials control. The level 
of teacher intervention is kept at minimum level during communicative activities 
however the teacher is to promote the use of communicative language by giving     
immediate answers to the students in the relatively uncontrolled conversations 
(Harmer, 2001). 

3. Research Questions 

1: What are the reasons to make our students think that: I can understand but cannot 
speak? 
2: What is the place of language anxiety in foreign language speaking? 
3:How can we help our students to overcome their anxiety of foreign language oral 
communication anxiety? 
4: Does translation from L1 to L2 help us in our speaking foreign language speaking or 
what is the place of our thinking in our mother language when we try to speak a foreign 
language? 
 
3.1. Language Anxiety and Affective Factors 

  “Anxiety is a psychological construct, commonly described by psychologists as 
a state of apprehension, a vague fear that is only indirectly associated with an object” 
(Hilgard, Atkinson, & Atkinson, 1971 cited in Scovel, 1991: 18).  

 For Spielberger, anxiety means “the subjective feeling of tension,                
apprehension, nervousness and worry associated with an arousal of 
autonomionervous system (Spielberger, 1983, p.1). The psychologists categorizes 
anxiety as trait, state and situation-specific ones. State anxiety is seen as a particular 
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anxiety that   occurs while taking an important test or any other stressful situation 
(Spielberger, 1983). The situation-specific anxiety can refer to mixed type of some 
anxieties (MacIntyre & Gardner, 1991). The situation-specific anxiety can increase 
during the     specific situations such as in public speaking, examinations, or in class 
participation     ( Ellis, 1994). MacIntyre and Gardner (1991) state that, “This distinction 
between     language anxiety and other forms of anxiety has been made for some time 
and is now being recognized as a key issue in the understanding of the role of anxiety 
in language learning” (p. 297).  According to some second language researchers, 
foreign language speaking anxiety is in the context of general anxiety in psychology 
and suggest anxiety and speech communication seem to have strong relationship with 
each other (Young, D,J. 1990). In the past, research on how anxiety correlates to 
second language       learning and performance results were spread out and proved 
nothing. However,    recent improvements in measurement and a more accurate theory 
of language anxiety have made for more productive research and according to Young 
(1991), “…a better understanding of its sources in the foreign and second language 
classroom” (p. 426).     

 According to Arnold (2000), the speaking in a foreign language is an integral 
aspect of regarding language learning that, when we refer to speaking a language, 
sometimes we mean knowing a language. That is why, many researchers have pointed 
out that speaking is the greatest anxiety producing skill ( MacIntyre and Gardner, 
1991). So, communicative apprehension (CA) has found to have a connection with 
speaking skills and is defined by Horwitz et al. (1986, p.128) “as a type of shyness  
characterized by fear or anxiety about communicating with people”. It is also regarded 
“as an individual’s level of fear or anxiety associated with either oral or anticipated 
communication with another person or people” (1986,p.128). 

 Self-confidence and self-esteem are also important parts of communication. 
Krashen (1980, 15: cited in Young, 1991: 427) suggests, “the more I think about self-
esteem, the more impressed I am about its impact. Exposing ourselves to new        
situations can come only by a feeling of self esteem. Kitano (2001) argues that 
“…speaking skill is usually the first thing that learners compare with that of peers,    
teachers, and native speakers” (p. 550). Hence, learners’ low self perception of      
speaking ability is a cause or source of anxiety in second language learning. What   
attracts our attention in language classes or free conversation areas is that when I’m 
talking to someone in English, they apologize for how much English they speak as they 
think their level is poor. It is not modesty anyways. I never remember being offended 
by someone’s level of English, and I don’t get upset when someone makes mistakes. 
Most of the people who apologize for their level of English feel like they should speak 
better than they do. Its fine to think this, but hey should not get upset at themselves for 
not knowing more than they do. Achieving fluency in any language is a process that 
takes time, and we can’t expect to become fluent overnight. Whether we’ve been   
studying English for years or only for a few months, we’ve put in a lot of works to get 
where we are, so we should not underestimate ourselves. Within social contexts,    
language anxiety may be experienced due to extrinsic motivators (Schwartz, 1972; 
cited in Scovel, 1991:16), such as different social and cultural environments,             
particularly the environments where L1 and L2/FL learning takes place. 

 To be able to understand the affective factors that may aggravate foreign    
language speaking anxiety, it is important to understand the nature of speaking as a 
separate skill in language learning. Carter and Nunan (2002) explain speech           
production in terms of steps such as conceptualization, formulation, articulation and 
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self-monitoring. First, the speaker plans the speech, considering the speech situation, 
necessary ideas and patterns of discourse. Secondly, the speaker formulates correct 
sentences and sound patterns. Next, the sentence is uttered with the help of            
articulatory organs, and finally, the speaker establishes an inner mind, a kind of      
self-monitoring to check and correct any mistakes while speaking. These processes 
require automaticity on the part of the speaker and each stage must be accomplished 
in a limited time. Since the ultimate aim of the speaker is to convey the meaning      
successfully, it can be said that the demanding nature of speaking can be a source of 
anxiety. Young (1991) suggests, “Recognizing learner manifestations of anxieties    
related to speaking, negative evaluation, and foreign language learning- generated 
anxieties are important first steps in coping with language anxiety” (p. 429).   

3.2. Some Recommendations 

 In order to speak in the foreign language effectively, practice is the key factor.       
Practicing speaking necessitates students who participate in speaking activities but 
most of the time students feel reluctance to speak in the target language. There may 
be different reasons for this situation. Having lack of self- confidence, being not ready 
to speak, being unable to say something or being shy are stated as reasons for not 
speaking by Ur (1996), Tsui (1996), Nunan (1999) and Altay (2004).  

 The learners should be asked to apply them in real life situations. Seeing that 
language learning and speaking is a productive activity, the functionality of the items to 
be learnt newly has a parallel need with the emergence of the settings where the     
learner will need to put them into practice. An example can be taken from the working 
staffs in   touristic resorts of Agean and Mediterranean Sea Region or Kapalıçarşı (The 
Closed Bazaar) which is an intensive touristic center for shopping in Istanbul, Turkey. 
Most beach-boys, barmen, hotel personnels or sales-persons who work only for      
seasonal jobs for few months in a year and most of whom are usually high-school or 
secondary school drop-outs in some of these work groups but with an amazing       
verstality of communication skills and very successful, comfortable and easy-going in    
language interaction with the tourists or customers at amazing level. When examined 
in details, most of them can be seen not to have had an intellectual background,     
coming from small cities and villages which socio-economically retarded factors       
because of the deficiency of the access to quality language education, not immersed in 
English in their childhood and so on. Even so, they can practice in about half a dozen 
of languages efficiently and fluently though not very grammatically and accurately. 
They have no idea of what noun, adjective,  adverb, subject-verb agreement discourse, 
pragmatics etc is. Moreover, they do not feel shy with the language in spite of the fact 
that they do not have any linguistic competence. They are not worried thinking that 
someone is watching them to catch their grammatical errors and they will be corrected 
any moment at alert. Their only  focus is the process of communication and keep it  
going on. What matters for them is just the functionality of what they speak and need 
or output as a result of their communication. When listened carefully, they do not only 
focus on the colloquial daily things but they feel free to talk about anything with their 
interlocutors, customers and guests. We can conclude from it that whatever they store 
in the memory, they recycle it into practice and it becomes a habitualized way of   
mechanism for them after a certain while. Rote learning and form leaves its place to 
functional communication in our example here.  
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 Similarly, those ones who spend a summer by “work and travel program”    
abroad can not even themselves believe how well they progress in speaking skill even 
in a summer and we come to find out that the experience of staying abroad and    
spending this duration of stay by communicating with the native people will inevitably 
make the process productive, communicative and motivating to advance their speaking 
skill. We can just see the opposite in an example in the far past that a crowded bunch 
group of chosen students with the full scholarships were sent by the related Ministry to 
the   same American university from Turkey to be proficient in English and study their     
graduate  programs after a year of intensive preparation classes there. It was not taken 
into   consideration that L1 would be more interesting, easier and preferable to the   
students who go abroad for the first time especially if dozens of them are in close         
neighborhood and contact with each other in L1 in their dormitory and campus area 
and ignore the L2 totally for an easier communication. In the end, majority failed to 
pass in preparation class and students had to be sent to the different corners of the 
country so that they would not communicate in L1 and study another year of           
preparation class to be able to pass the TOEFL test and start their graduate program. 

3.3. Interaction and traditional methods 

 The most recent studies show that ELT lectures are shifting away from        
traditional styles towards more conversational styles, where negotiation of meaning 
and   spoken interaction becomes increasingly important. The mentioned changes in 
lecture styles require English language learners to use language more effectively in 
academic settings. Furthermore; students need to engage in interactions with the   
content course teachers through questions, comments, explanations or answers. This 
shift in this trent gives rise to content course teachers to expect students to participate 
in their classes through questions, comments, viewpoints, and difficulties of students in 
displaying  these skills. Language programs should identify expectations of content 
course teachers about academic aural-oral skills and students' difficulties in            
displaying these skills to provide students with the skills that are expected from them in 
schools. Active learning methods and techniques are more effective in terms of       
improving speaking skill in English than traditional methods. 

 Speaking can be learned by interacting. In CLT, real life circumstances are 
used and that necessitates communication. With the use of CLT, learners will have 
chances to communicate and interact in the target language. Teachers should provide              
opportunities for these communicative activities (Kayı, 2006). Communicative        
Language Teaching which has become popular recently has influenced other language 
teaching approaches and methods. Cooperative Learning, Content-based Instruction, 
Task-based Learning, and Content and Language Integrated Learning have their roots 
in Communicative Language Learning. 

 We can see the negligence in language teaching methods throughout the 
history because language teaching methods in the past did not ascribe importance to      
speaking skill as a part of language teaching. Learning and teaching grammar of a   
language were considered to be more significant. For instance, the focus of Grammar 
Translation Method was on grammar, structure and memorization of patterns. With the 
effect of social and economic changes throughout the world, the aim of language    
teaching has changed and in 1960 the Communicative Language Teaching (CLT) gave 
importance to function of the language as well as structure. In this method, language is 
considered to be a tool for communication (Nunan, 1987). For this reason, speaking 
has gained importance in language teaching since 1960s. 
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 In CLT, the language was thought to be used for meaningful communication.          
Therefore, instead of perfect pronunciation, achieving understandable pronunciation 
was aimed. (Littlewood 1981, Nunan 1987). As Widdowson (1978) stated using      
language to learn the language became the basic principle of CLT and also fluency 
and accuracy were both given importance. At that time, teaching speaking became 
more important as a result of effects of communicative approaches (Pica et al 1996).  
CLT promoted a notional-functional approach to the grammar teaching. Learners are 
challenged to be accurate and use their knowledge of language in real speech acts. 
CLT led to different views of methodology and it is still continuing to shape approaches 
to teaching speaking skills today. Communicative syllabuses replaced the           
grammar-translation syllabuses in the latter of which consisted of functions, skills, 
tasks and other non-grammatical units. It is a language teaching method which aims at 
focusing on communicative proficiency by replicating contextual and purposive        
features of genuine communication in the classroom. 

 In the 1980s, the task based approach appeared which was mainly focused on        
interactive speaking and also in the differences between oral and written discourse. 
Opposite to CLT, this approach stopped focusing solely on the individual. It considered 
also other factors: the context, the reciprocity factor, the predictability (Bygate, 2001). 

 When we analyze the role of speaking in relation to the other language skills 
and in language learning sequence, it is obvious that speaking skill can not be         
developed in isolation. Also, development of speaking skill depends on the input from 
listening, reading and writing lessons. Similarly, speaking skill serves to improve other 
three skills and provides the base for growth in them in language learning process 
(Chastain, 1988). Harmer (2001) supports this view by stating that one skill can not be 
developed apart from other skills.   

 There are a number of opinions and studies which mention the difficulty of 
speaking skill in language learning context. The common point in them is speaking is 
the one which is learned last by the students and it is thought to be the most difficult of 
all four skills. (Bailey and Savage 1994, Fulcher 2003, Richards and Renandya, 2002). 

 Another example can be given from a vast majority of officials and white-collar 
workers of the Republic of Turkey who strives for a passing scores of 60 or 70 out of 
100 in KPDS (Public Personnel Language Test), YDS (Foreign Language Test), UDS 
(Inter-universities Language Test) and receive amazing scores in these tests after a 
long process of rote-learning and memorization which actually basically only measures   
reading, grammar and comprehension skills which are not the productive ones. There 
are not any listening, writing or speaking sections. Most of these test-takers are seen 
to receive 90 or 95 out of 100 in these strictly controlled and centrally made tests just 
by memorizing some test techniques, formulation and some other test strategies. But, 
it does not necessarily make them good language speakers. Because the authorities 
have already grasped this unproductive situation, they will have started to implement 
foreign language aptitude tests as it is in TOEFL, IELTS, etc  after the next year to be 
able to measure the spoken and listening skills, as well. 

4. Methodology 

The model of the research, participants, the questionnaire, the statistics, inventories, 
the instruments and findings used in the process will be discussed in this part. 
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4.1. Participants 

 In our research have participated 100 students studying at the Preparation 
Classes of the International Burch University in Sarajevo. Forty-four of them (44%)  
were females and 56 (56%) males. From Figure 1, we can see that the most part of 
sample were Turks (83%), 15 were from Bosnia and Herzegovina, and only one from 
Azerbaijan and from Montenegro. 

Figure 1: Nationality distribution in our sample 

 

The age interval of our participants was from 17 to 33, with average of  M = 19.77 and 
standard deviation SD = 2.53. 

 

4.2. Measures 

 

We have used the two following instruments:  

Foreign Language Speaking Anxiety Scale (FLSAS, Aydogan, 2013), precisely, its 
first   version, consisted of 31 items. They're in the format of Likert scale, where 1  
means     ''strongly disagree'' and 5 means ''strongly agree''. It has been invented by 
the author of this article in order to examine the level of anxiety of students in (English) 
speaking classes. By factor analysis, we have retained 25 items which have been  
saturated with four factors. So, the best solution was (after we have conducted Promax 
rotation) four-component latent structure. All of components (factors) explain 47.417% 
of variance in total. KMO measure was 0.753, and Bartlett's test of sphericity has 
showed statistically significant chi-square (χ2 (465) = 1380.105, p < .001). Therefore, 
we have four sub-scales (which correspond to four extracted factors). First of them we 
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called Lack of self-confidence (during speaking classes), and its items are: 1, 3, 4, 8, 9, 
11, 15, 16, 21, 23, 24. and 28. (total number of its items was 12). Second sub-scale is 
Fear to be less able than others (or Fear of social comparison with classmates). The                
corresponding items are: 7, 12, 14, 18, 19. and 29. The third and fourth sub-scales are   
reverse compared to the first two. The third scale can be named as Feeling relaxed 
(during communication in English and at English classes). Its questions are: 10, 13. 
and 26. The last scale is Self-confidence (during speaking English). The corresponding     
questions are: 2, 5, 22. and 30. So, the validated version of Foreign Language       
Speaking Anxiety Scale has 25 items in total. Its reliability, expressed as Cronbach's 
alpha coefficient of internal consistency is α = .860. So, its value is high enough. For 
the first sub-scale, reliability coefficient is α = .871, for the second α = .790, for the third 
α = .591 and for the last sub-scale Cronbach's coefficient is α = .518. The last two   
coefficient seem to be small, because there's a small number of items in these two 
sub-scales.  

BALLI is inventory which has a good content validity and it has 34 items. All of them 
are in the form of Likert scale, where 1 indicates that participant strongly agrees with 
the statement, whereas 5 means that he strongly disagrees with the particular         
statement (item). Factor analysis helped us to choose the appropriate items. The best 
solution was this with three factors. They explained 44.546% of total variance. KMO 
was .801, and χ2 (561) =  1913.395, p < .001. The first factor and its sub-scale can be 
called  Intention (motivation) for practicing English. The corresponding items are: 1, 2, 
3, 5, 7, 10, 12, 13, 14, 17, 18, 24, 26, 27, 29, 30, 31. and 33. (in total, 18 items). The 
second sub-scale can be named as Beliefs about learning English in general. There 
are four items: 11, 20, 22. and 25. The third factor/sub-scale is Beliefs about speaking 
English. There are also four items: 9, 19, 21. and 32. Therefore, for the further      
analysis, we have accepted 26 items from BALLI. Cronbach's alpha coefficient for   
''Intention (motivation) for practising English'' is α = .944, for ''Beliefs about learning 
English in general'' is α = .601, finally, for ''Beliefs about speaking English'' is α = .487. 
The last coefficient of internal consistency is small because of the small number of 
items in the third sub-scale. All 26 items which we have chosen using factor analysis 
have reliability of α = .900, which is accepted as high value of Cronbach's alpha      
coefficient. 

4.3. Procedure 

 We have conducted our research in November, 2013, at the Preparation    
classes of the Internatinal Burch University. The participants were all students from the 
International Burch University, almost half of whom will study ELT Department. It took 
the students about 10-12 minutes to fill the questionnaires and they said that all     
questions have sense and are clear to them.  Firstly, we have applied Foreign        
Language Speaking Anxiety Scale, and after that BALLI inventory was applied. All    
participants started to fill questionnaires at the same time, and before that                  
the researcher read the direction to students, i.e. how to fill   questionnaires with their 
answers. After we have collected the data, we entered them into SPSS for Win so that 
they could be analysed.  

4.4. Statistical Analaysis 

 Statistical analysis is carried out through quantitative methods in SPSS     
program and results were presented in tabular and graphical displays in the program: 
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Exel Microsoft Office 2010, Word 2010. The methods are using the following           
variables and instruments:  

(1) Pearson product - moment correlation coefficient (r) form to calculate the          
correlation of two variables. It indicates whether the two sets overlap or coincide that 
the intensity of the match and whether this relationship is directly or inversely           
proportional. It applies to two continuous or interval variables. It indicates whether one 
agrees with the second occurrence of 0 to +1, and how much is inversely proportional 
to the 0 to -1. Inverse proportionality indicates that the presence or extent of one     
variable negatively affects the extent of the other.  

(2) T-test - is used primarily to compare the results obtained in the two groups or two 
groups of results. This test can prove that the two groups found are significantly      
different or significantly matched. It indicates whether the results are within expected     
distribution, whether at least 95% reliability may be expected in similar circumstances 
to be achieved approximately in the same results. Evaluation of reliability can go to the 
new 0.01 or even 0.001. (Suzić, 2007) 

5. Results 

 To examine whether we accept or reject the first hypothesis, we correlate sub-
scales (facets) of FLSAS.  

 

 As we can see from the Table 1, lack of self-confidence in speaking classes is        
moderately correlated with fear to be less able than the others.  

This coefficient is positive and statistically significant (r = .596, p < .01). Lack of self-
confidence is negatively correlated with feeling relaxed during speaking classes          
(r = -.319, p < .01). This facet isn't in statistically significant correlation with Self-
confidence (r = .069, p > .05), probably because Self-confidence is a more general     
category and includes lots of psychosocial aspects, and lack of self-confidence during 
speaking classes is connected to a particular context.  

 As we expected, fear to be less able than others (by the mechanism of social         
comparison), is negatively correlated with Feeling relaxed (r = -.205, p < .05), but it isn't 
statistically significant correlated with Self-confidence (r = .039, p > .05).  
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Feeling relaxed means that, at speaking classes, students do not feel any anxiety, fear 
and pressure.  

 Finally, Feeling relaxed is in a small, but statistically significant positive        
correlation with Self-confidence (r = .206, p < .05).  

Therefore, we proved the most part of the first hypothesis. The other part (which is 
smaller) is rejected in our case.  

 

 Table 2 shows us that the coefficients of correlation between BALLI subscales 
are very small and statistically insignificant. The highest is between Intention for     
practising English and Beliefs about learning English in general (r = .179, p > .05); the 
lowest is between Intention for practicing English and Beliefs about speaking English                 
(r = -.035, p > .05). Because of these results, we reject the second hypothesis.  

 In order to prove our third hypothesis, we try to correlate facets from FLSAS 
with those from BALLI. The results are shown in Table 3. 
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 As it is shown in Table 3, Lack of self confidence is in moderate, positive     
correlation with Intention for practising English (r = .385, p < .01) and in negative      
correlation with Beliefs about speaking English (r = -.239, p < .05). We should note that 
higher results in BALLI subscales indicate the opposite meaning of the name of this 
subscale. So, when someone has lack of confidence, he will have smaller intention and 
motivation for practising English, but also have more inadequate beliefs about 
speaking English.  

 Fear to be less able than other classmates follows the similar pattern of       
correlation as Lack of self confidence. It is in moderate, positive correlation with       
Intention for practising English (r = .407, p < .01) and in negative moderate correlation 
with Beliefs about speaking English (r = -.394, p < .01). The explanation is the same as 
the previous one.  

 Beliefs about speaking English positively correlate with Feeling relaxed                        
(r = .235, p < .05) and Self-confidence (r = .262, p < .01). So, students who are relaxed 
most of the time  and self-confident  will have more adaptive and more real beliefs 
about speaking English.  

 Other correlation coefficients are not statistically significant, so we can reject 
half of our third hypothesis, and accept the other half.  

 In order to test our fourth and fifth hypothesis, we used t-test for independent 
samples. The results are shown in Table 4 and 5 (first number in column ''N'' is a 
sample of  females, and second sample of males). 

 

 As we can see from Table 4, there aren't gender differences in different facets 
(factors, sub-scales) of Foreign Language Speaking Anxiety Scale. Females and     
males have similar average results in Lack of self confidence (t = -.806, df = 98, p > 
.05), Fear to be less able than others (t = -.441, df = 98, p > .05), Feeling relaxed (t = -
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.727, df = 
98, p > .05) and Self-confidence (t = -.151, df = 98, p > .05). So, we can   accept our 
fourth hypothesis. 

 The case with BALLI inventory is slightly different. There are no statistically 
significant gender differences in Intention (motivation) for practicing English (t = -1.561, 
df = 98, p > .05) and in Beliefs about learning English in general (t = 1.308, df = 98, p > 
.05).  

 Adaptive, rational beliefs about speaking English are more common in the 
sample of males (their average result is M = 13.79, compared with that of females M = 
12.52). And t-test shows statistically significant difference (t = -1.992, df = 98, p < .05).       
Therefore, females are more pessimistic in their beliefs about speaking English.  

 So, the bigger part of the fifth hypothesis is proved, and the smaller part 
rejected (because there are gender differences in the third facet of BALLI). 

6. Discussion 

 The findings of this study indicates that the students experience a certain    
degree of EFL speaking anxiety, but the intensity of this anxiety is not overwhelmingly 
high. According to students, personal reasons and some teaching procedures         
contribute most to speaking anxiety. The study concludes that having a more positive 
and humanistic classroom atmosphere, encouraging learners to speak English,       
tolerating their mistakes and giving them more opportunities to practice English will be     
unavoidably helpful for speaking classes. Teachers can help anxious learners with 
their study of the second language as a facilitator. Horwitz (1988) suggests teachers 
“discuss with their students reasonable commitments for successful language learning 
and the value of some language ability if it is less than fluent” (p. 286).   

 Conway (2007) also supports the idea that learning a second language can be 
a  frightful experience.  The apprehension and pressure on students to perform well in 
the second language causes them anxiety that is specific to the second language       
classroom. Many people, who are good learners in other subject areas, can experience 
anxiety when learning a second language. This causes a mental block to new          
information. Reducing learners’ anxiety can also be done by participating in a support 
group. In addition, they can work with a tutor to help strengthen those areas that the 
students are lacking in. Joining a language club can also be a good solution to second 
language learning anxiety. Submerging into the target language in a relaxed, ungraded 
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environment might help students to become more motivated in their second language 
learning. 

 Similarly, in his study of  “Investigation of the factors that cause language 
anxiety for ESL/EFL learners in learning speaking skills and the influence it casts on               
communication in the target language” Tanveer (2007) states that recommendations 
on the basis of the finding of his study are not exhaustive and every language teacher 
can offer different ways of reducing language anxiety based upon his/her personal   
observation of the phenomenon. His study offers a number of strategies to cope with 
the potentially pervasive and detrimental effect of language anxiety. It is posited that an 
apt utilization of these strategies by language teachers can help reduce second/foreign 
language anxiety and can potentially increase students’ confidence to learn and      
particularly to speak the target language. (For further recommendations, see Horwitz 
and Young (1991) and Young (1999). Thus, during this process, the role of language 
teachers is deemed highly crucial and their particular beliefs, perceptions and attitudes 
towards language learning and teaching process have the potential of both causing 
and reducing language anxiety in the learners. Future researchers on language anxiety 
should attempt to explore teachers’ beliefs and perceptions about language learning 
and teaching, in addition to those of learners, as a mean to effectively address the   
multi-dimensional construct of language anxiety.  

6. 1. Conclusion 

 The uncertainty of the ESL/EFL learners about when and how much they   
should talk in an interaction with English speaking people creates an unequal social 
status relationship between them which disfavors attempts at negotiation” (Wolfson, 
1989, p.131). This allegation suggests that there can also be cultural reasons behind 
the anxiety reactions of some learners. In spite of their linguistic competence, they may 
be stressful and nervous when speaking because they do not know the cultural rules of 
L2. As easily can be concluded from our research here, every factor which creates a 
probability of revealing their deficiencies and language imperfections in front of others 
give rise to anxiety for ESL/EFL learners. As Brown states (1994, p. 268 ) that “ a   
language is a part of culture and a culture is a part of a language”. So, culture cannot 
be separated from the language and vice-versa which makes everyone go through the 
socialization process. The learners of a foreign language cannot learn or speak the 
language unless they know the cultural rules and norms. Therefore, the learners from 
the other cultures can get confused and feel stressed when they are supposed to talk 
or need to answer a question. English teachers should be good at considering the   
learners’ previous learning styles and experiences to decrease their anxiety and let 
them feel good. 

 Some learners expressed that they feel nervous and stressful when they can 
not speak English well and others maintained that they try to escape the situations 
which require speaking in front of others, either in the classroom or outside of the 
classroom. This causes a threat to peoples’ self-concept, self-identity, and ego, 
(Horwitz et al., 1986). As our research in our case implies no matter what may, we 
would never say that we can not speak English because this will turn out a self-fulfilling 
prophecy. By being of the opinion that we can not speak English, we close our mind to 
trying speaking, and never give ourselves the opportunity to improve. The chief way to 
improve our English is to practice it, no matter how bad we may or may not be at it. 
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 Another inference of our research is that when speaking English, we should let 
our students internalise the instruction that they should never be afraid of making     
mistakes. Part of being human is making mistakes and sooner or later we’re going to 
have to  accept the fact that we’re not perfect and that we will always make mistakes. 
The only way we can avoid making mistakes is by not trying at all. If we follow this   
approach, we’ll avoid making mistakes, but we’ll never improve either. The language 
teachers should not intimidate their students trying to monitor their mistakes. Young 
(1991) describes it best by stating that: Instructors who believe their role is to correct 
students constantly when they make any error, who feel that they cannot have 
students working in pairs because the class may get out of control, who believe that 
the teacher should be doing most of the talking and teaching, and who think their role 
is more like a drill sergeant’s than a facilitator’s may be contributing to learner 
language anxiety.  (p. 428). 

6. 2. Research Implications  

 Our research has been done on 100 respondents with specific characteristics 

and that presents the limits of the study. It must be noted that our study refers to this 
type of school, and to the possibilities of generalization that must be distinguished 
among the role of several factors, and also to the possibility of generalization. It is   
necessary to do research on a larger sample as well as the necessity of examining the 
causal relationships.  

 As the implication for the future research, we propose to increase the number 
of respondents as well as including more variables such as demographic variables and 
personality type variables. Also, as  another implication of this research it is needed to 
question the teacher type of personality, their teaching methods and comparison types 
of curricula with these results, which can be explored in some future research.  
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